Introduction to Academic
Research and Writing

A 6 session course on research and writing for the International
Law program

Subject focus: International Law and Human Rights



Session 1

Introduction and Research Basics. What is academic research and how to start
Lecture:

Introduction to the course

What is academic research and writing?
Assessment tasks:

Study notes: Q&A

Multiple choice quiz



What is Research?

* noun

1.the systematic investigation into and study of materials and sources
in order to establish facts and reach new conclusions.

> verb
1.investigate systematically.
2."she has spent the last five years researching her people's history"

Definition from Google’s English dictionary, provided by Oxford Languages.
https://languages.oup.com/google-dictionary-en/



Academic Research

* Must be systematic and thorough
* Investigates an issue or problem
* Aims to add to knowledge

* Uses existing theories or known concepts to support or reject an
argument

e Uses critical thinking to assess the research material — do not believe
everything you read!



Academic Writing

* Should be objective — it is NOT your opinion
* Must be based on evidence

Different types of Academic Writing — not all are ‘research writing’

* Example: essays and some course assignments will not be research
writing — you may be asked some facts about the law to show that
you have read and understood the course material. You do not need
to analyse a problem, you are being asked to outline ‘facts’



All academic essays and research papers need
a strong argument..

* Responds to a current issue or debate in the field
* |s persuasive

* Addresses counter argument

* Gives evidence of wide and critical reading

* |s clearly expressed



Research writing

Needs to have a clear topic

2. Should start with open-ended questions then you develop your
argument and narrow the topic

3. Demonstrate strong research

Demonstrate that the current literature has been evaluated and is
integrated into your argument

5. Is clearly written and presents your research findings in a concise
and persuasive way



Mapping Arguments in Law

This paper gives you examples of how to map out arguments when
analysing legal cases.

This is similar to mapping an argument for an essay.

BUT... remember to read the essay question carefully and make your
own research essay/assignment plan.

Course materials: Nancy White. 2009. ‘Simple Steps: Teaching Legal
Argumentation Using the Legal Argument Template’.

Also available at
https://www.researchgate.net/publication/228205575 Simple Steps Teaching Le
gal Argumentation Using the Legal Argument Template



https://www.researchgate.net/publication/228205575_Simple_Steps_Teaching_Legal_Argumentation_Using_the_Legal_Argument_Template
https://www.researchgate.net/publication/228205575_Simple_Steps_Teaching_Legal_Argumentation_Using_the_Legal_Argument_Template
https://www.researchgate.net/publication/228205575_Simple_Steps_Teaching_Legal_Argumentation_Using_the_Legal_Argument_Template
https://www.researchgate.net/publication/228205575_Simple_Steps_Teaching_Legal_Argumentation_Using_the_Legal_Argument_Template

Activity — Argument Maps

Research Paper (course materials):

Ramindu Perera. 2021 ‘Beyond the minimalist Critique: An Assessment of the Right

to Education in International Human Rights Law’. Netherlands Quarterly of Human
Rights 39(4): 268-290.

Using the handout (course materials) — seen on next slide - can you
map out the argument in Perera’s paper?:

* |dentify the research question and argument

 How do the paragraphs present the argument?

* |s the structure of the research paper persuasive?



Research/Essay Question/Aims:

Argument:

Introduction Chapter/Section 1: Title Chapter/Section 2: Title Chapter/Section 3: Title Chapter/Section 4: Title Conclusion

Hook Broad purpose: Broad purpose Broad purpose: Broad purpose: o Summary of argument
Context
Gap ° Implications

Argument

. . . Section Section Section Section
Signposting/outline of

key reasons for the

I will argue: I will argue: I will argue: I will argue:
argument/chapter
outline
Section Section Section Section
| will argue: | will argue: | will argue: I will argue:
Section Section Section Section

| will argue: | will argue: | will argue: | will argue:




Session 1 Summary

In this session you have been introduced to:
- what is academic writing
- what is an argument map
- how to structure an argument map

Session Quiz: Next are 10 multiple choice questions about research.
Answers are at the end of the course guide



Quiz

1. Research writing:

A. is to gather and present information on a topic of interest
B. to investigate your life and write it down

C. to collect random information

D. to research a scientific topic only

2. What is the first step of research writing:
A.Ask a friend about his/her life

B.Select a topic

C.Copy/past info from online page
D.Paraphrase information found in books



3. What is the second step in research writing?

A.

B
C.
D

Write close-ended questions to find out what you want
Werite an essay about your topic

Write open-ended research questions, and narrow your topic
Google your topic of interest

4 What is the third step in research writing?

A.

B.
C.
D

Copy/paste information from Wikipedia
Investigate your topic from Wiki sources
Ask random people about your topic
Conduct research.

5. What is the fourth step in research writing?

A.

B.
C.
D

Write a summary of what you found online
Evaluate what people say about your topic
Evaluate and synthesize information.
Evaluate what you know of your topic



6 What is the fifth step in Research writing?

A.

B
C.
D

Submit your work

Investigate additional information to perfection your work
Use the writing process to compose and present your findings
Write an argumentative essay to test what you know

7 What is the documentation of sources?

A.

B.
C.
D

citing researched information that is not common knowledge
citing information created by yourself

citing unofficial web pages in your work

Mentioning the unoffcial sources found

8 What is "evidence" in research writing?

A.

B.
C.
D

facts, expert opinions, etc. used to support a thesis
Your opinion about your topic

What the teacher told you about your topic

facts and expert opinions about any topic



9. What is a thesis?

A.

B
C.
D

The main idea for an essay
The main topic of a novel
Main idea for the research to be well-supported by evidence

The main idea for the research of to be done quicker

10. What are research questions?

A.

B
C.
D

A close-ended question like Do you like...?
Any Question regarding any topic
Open-ended questions like Who? What? Where? When? Why? &How?

Investigating about a question



Answers

Session 1
Q1.
Q2.
Q3.
Q4.
Q5.
Q6.
Q7.
Q8.
Q9.
Q.10. C
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THESIS ARGUMENT MAP: Moving towards empathy: A study of three Sino-American deterrence episodes in the 20" Century. William Woei-Lim
Choong, 2009. Adapted by ANU Academic Skills

Research Question/Aims: This thesis aims to study another outcome in addition to deterrence failure and success: when a deterrence strategy is abandoned or
supplemented with other policy tools such as reassurance ... It seeks to refine Payne and Gray’s conceptualisation of ‘reasonableness’.

Argument: ‘Bounded rationality’ best represents the Sino-American relationship in various deterrence encounters ... [There are] three types of ‘reasonableness’ which
entail ‘knowledge’, ‘appreciation’ and ‘empathy’.

Chapter 1:
Introduction

Hook

Importance of
deterrence theory

Background/context

Scope of argument

Gap/significance

Deterrence
rationality and
reasonableness

Argument

Outline of argument
and methodology

Signposting

Chapter overview

Chapter 2

Perceptions of irrationality: A historical
perspective

Broad purpose: Examines the perceptions
held by the US with regard to its enemies
in the late 20th Century.

Argument:; Such perceptions of potential
adversaries are important as they support
the convenient assumption that they are
less likely to be deterred, or that they are
even undeterrable.

Chapter 3: A typology of deterrence
situations

Broad purpose: Examines and extends Payne
and Gray's concept of rational-but-unreasonable

actors.

Argument: The occurrence of irrationality,
though possible, is rare in the international
system.

Chapter 4: The three-step reasonableness
matrix

Broad purpose: Develops three different types of
‘reasonableness’ — ‘unrecognised
unreasonableness’, ‘recognised unreasonableness’
and ‘recognised reasonableness’ — and their
resultant impacts.

Argument: The literature on strategic surprise,
intelligence and deterrence theory help to draw
parallels between surprise and deterrence failure. It
also helps to flesh out an opponent’s ‘conceptual
framework’, and develops the concepts of
knowledge, appreciation and empathy.

Section: Conflation of ‘unreasonableness’
and ‘reason’

Section: Types of rationality

Section: Surprises and deterrence failure: some
parallels

Section: Perceptions of
‘unreasonableness’ and ‘irrationality’

Section: Reasonableness

Section: Refining Payne’s concept of
reasonableness

Section: Changes in American strategy

Section: Friction

Section: A new definition of reasonableness

Section: The interaction of rationality,
reasonableness and friction

Section: Learning and adaptation

ANU ACADEMIC SKILLS




THESIS ARGUMENT MAP: Moving towards empathy: A study of three Sino-American deterrence episodes in the 20" Century. William Woei-Lim

Choong, 2009. Adapted by ANU Academic Skills

Research Question/Aims: This thesis aims to study another outcome in addition to deterrence failure and success: when a deterrence strategy is abandoned or
supplemented with other policy tools such as reassurance ... It seeks to refine Payne and Gray’s conceptualisation of ‘reasonableness’.

Argument: ‘Bounded rationality’ best represents the Sino-American relationship in various deterrence encounters ... [There are] three types of ‘reasonableness’ which

entail ‘knowledge’, ‘appreciation’ and ‘empathy’.

Chapter 5: Case study 1 — Deterrence failures in the
Korean War, 1950

Broad purpose: Examines how the American deterrence
attempt during the Korean War was an instance of
‘unrecognised unreasonableness’

Argument: The 1950 Korean war represents the strongest
case for deterrence failure in the Sino-American
relationship... China’s concurrent attempt to deter the
Americans from crossing the 38t Parallel was a ‘poor fit' to
our model of ‘recognised unreasonableness’.

Chapter 6: Case study 2 — Deterrence choices
in the Vietham War, 1964-1968

Broad purpose: To show how the Vietnam War
represents the clearest example of how the US
and China finessed their deterrence strategies
based on a stronger appreciation of their
knowledge about their opponent’s goals.

Argument:The Sino-American confrontation in
Vietnam represented an instance of ‘recognised
unreasonableness’.

Chapter 7: Case study 3 —The
Sino-US confrontation over
the Taiwan Strait, 1995-1996
Broad purpose: To illustrate how
coercive strategies were
successful in the Sino-American
relationship during the 1995-96
Taiwan Strait crisis

Argument: Both China and the
US possessed two components
necessary for successful
deterrence — ‘appreciation’ and
‘empathy’.

Section: Background of the Sino-American relationship

Section: Background of the Sino-American
relationship: The 1950s

Section: Background to the
1995-96 Taiwan Strait crisis:
1970s to early 1990s

Section: Deterrence failures in the 1950 Korean War

Section: The Vietham War, 1964-1968

Section: Taiwan Strait crisis,
1995-96

Section: China’s deterrence failures: Not a ‘pure’ case of
recognised unreasonableness

Section: America’s decision not to deter China

American deterrence of China:
‘Recognised reasonableness’

Section: Learning and adaptation

Section: China’s deterrence of the US

Section: China’s coercive
diplomacy: ‘Recognised
reasonableness’

Section: Learning and adaptation

Section: Empathy

Section: Learning and
adaptation

Conclusion

Summary of
argument: Lessons
for deterrence

Types of
reasonableness:
Theory and practice
in US policy

Final word:
Deterrence: The way
forward

ANU ACADEMIC SKILLS
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CRITICALTHINKING

Argument mapping in essays and
research

s.m.griffin@bham.ac.uk

UNIVERSITYOF  /jczisme)
BIRMINGHAM \So-cw)


http://www.youtube.com/watch?v=6OLPL5p0fMg

Argument mapping

A SINGLE PREMISE argument:

Putting your hand into a fire will cause it to
burn, so you shouldn’t do it.

UNIVERSITYOF
BIRMINGHAM



Argument mapping

ldentify CLAIMS

[(1)Putting your hand into a fire will cause it to
burn], so [(2)you shouldn’t do it].

There are TWO claims.

UNIVERSITYOF
BIRMINGHAM



Argument mapping

Identify which claim is the PREMISE, and which
is the CONCLUSION

[P(1)Putting your hand into a fire will cause it to
burn], so [C(2)you shouldn’t do it].

(1) = PREMISE
(2) = CONCLUSION

UNIVERSITYOF  /ccemc
BIRMINGHAM Skills Centre



Argument mapping

Write the argument in the STANDARD FORM

P(1) Putting your hand into a fire will cause it to
burn.

C(2) You should not put your hand into a fire.

UNIVERSITYOF  /ccemc
BIRMINGHAM Skills Centre



Argument mapping

MAP the ARGUMENT

P(1)

C(2)

UNIVERSITYOF  /icieme
BIRMINGHAM et



Argument mapping

A JOINT PREMISE argument

Participating in musical groups, like orchestras
and choirs, is fun. It also teaches valuable
lessons about discipline and teamwork.
Therefore, children should be encouraged to
participate in musical groups.

UNIVERSITYOF [
BIRMINGHAM Skills Centre



Argument mapping

ldentify CLAIMS

[(1)Participating in musical groups, like
orchestras and choirs, is fun]. [(2)It also teaches
valuable lessons about discipline and
teamwork]. Therefore, [(3)children should be
encouraged to participate in musical groups].

UNIVERSITYOF
BIRMINGHAM



Argument mapping

ldentify which claims are PREMISES, and which
is the CONCLUSION

[P(1)Participating in musical groups, like
orchestras and choirs, is fun]. [P(2)It also
teaches valuable lessons about discipline and
teamwork]. Therefore, [C(3)children should be
encouraged to participate in musical groups].

UNIVERSITYOF  /ccemc
BIRMINGHAM Skills Centre



Argument mapping

Write the argument in the STANDARD FORM
P(1)Participating in musical groups, like
orchestras and choirs, is fun.

P(2)Participating in musical groups teaches
valuable lessons about discipline and teamwork.

C(3)Children should be encouraged to
participate in musical groups.

UNIVERSITYOF  /ccemc
BIRMINGHAM Skills Centre



Argument mapping

Map the argument

P(1) P(2)

\/

C(3)

UNIVERSITYOF  (iczicne
BIRMINGHAM \SHils Contrs



Argument mapping

A DEPENDENT PREMISE argument

The reigning monarch opens UK Parliament
each year. Queen Elizabeth Il is the reigning
monarch, so she will be performing this duty.

UNIVERSITYOF
BIRMINGHAM



Argument mapping

ldentify CLAIMS

[(1)The reigning monarch opens UK Parliament
each year]. [(2)Queen Elizabeth Il is the reigning
monarch], so [(3)she will be performing this
duty].

UNIVERSITYOF
BIRMINGHAM



Argument mapping

ldentify which claims are PREMISES, and which
is the CONCLUSION

[P(1)The reigning monarch opens UK Parliament
each year]. [P(2)Queen Elizabeth Il is the
reigning monarch], so [C(3)she will be
performing this duty].

UNIVERSITYOF  /ccemc
BIRMINGHAM Skills Centre



Argument mapping

Write the argument in the STANDARD FORM

P(1)The reigning monarch opens UK Parliament
each year.

P(2)Queen Elizabeth Il is the reigning monarch.

C(3)Queen Elizabeth Il will open Parliament this
year.

UNIVERSITYOF  /ccemc
BIRMINGHAM Skills Centre



Argument mapping

Map the argument

P(1) + P(2)

C(3)

UNIVERSITYOF [/ icueme.
BIRMINGHAM 5=t



Argument mapping

Arguments with INTERMEDIATE CONCLUSIONS

nere is a finite amount of oil in the world.
Nus, we cannot continue to use oil forever.
nat’s why we need to develop alternative
sources of energy.

UNIVERSITYOF
BIRMINGHAM



Argument mapping

ldentify CLAIMS

[(1)There is a finite amount of oil in the world].
Thus, [(2)we cannot continue to use oil forever].
That’s why [(3)we need to develop alternative
sources of energy].

UNIVERSITYOF
BIRMINGHAM



Argument mapping

ldentify which claims are PREMISES, and which
is the CONCLUSION —this time, highlighting any
INTERMEDIATE CONCLUSIONS

[P(1)There is a finite amount of oil in the world].
Thus, [IC(2)we cannot continue to use oil
forever|. That’s why [C(3)we need to develop
alternative sources of energy].

UNIVERSITYOF  /ccemc
BIRMINGHAM Skills Centre



Argument mapping

Write the argument in the STANDARD FORM

P(1)There is a finite amount of oil in the world.
IC(2)We cannot continue to use oil forever.
C(3)We need to develop alternative sources of

energy.

UNIVERSITYOF  /iciere
BIRMINGHAM Skills Centre



Argument mapping

Map the argument
P(1)

|

IC(2)

l

C(3)

UNIVERSITYOF  (iczicne
BIRMINGHAM \SHils Contrs



Argument mapping

TASK 1

* |n pairs, map the practice passages 1-4.

UNIVERSITYOF
BIRMINGHAM



Argument mapping

PASSAGE 1

 The state needs to ensure that DNA tests are
available to all defendants in murder trials.
The state has an obligation to ensure that
justice is done in criminal courts — especially
when life sentences are at stake. The only
way to do justice is to ensure that all available
evidence, including DNA tests, is available in
murder trials.

UNIVERSITYOF [
BIRMINGHAM Skills Centre



Argument mapping

PASSAGE 2

 Some Western European countries are banning Muslim
women from wearing the burga on the grounds that it
is an insult to women’s dignity. If Europeans are truly
concerned with women’s dignity, they should be
addressing not only the burga, but also highly
sexualized images of (non-Muslim) women in the
European media. After all, if they’re so concerned with
Muslim women’s dignity, then they ought to be just as
concerned about the highly sexualized portrayals of
women in, say, European advertising as they are about
the burqa.

UNIVERSITYOF [
BIRMINGHAM Skills Centre



Argument mapping

PASSAGE 3

* Cybersecurity has become a hot topic lately.
An enormous amount of internet traffic flows
through undersea cables. Damage to these
cables could wreak havoc on business and
communication around the globe.
Governments urgently need to protect these
highly vulnerable cables.

UNIVERSITYOF [
BIRMINGHAM Skills Centre



Argument mapping

PASSAGE 4

* Happiness in life is reserved for those who care
more about being happy than being ‘successful’.
The signs of so-called success in modern life — a
big house, a fancy car, designer clothes etc. — are
expensive. Having enough money to buy
expensive things requires working so hard that
you don’t have time to enjoy all the expensive

things you’ve bought. Besides, true happiness

doesn’t come from owning the kinds of things
that are considered signs of success, anyway.

UNIVERSITYOF [
BIRMINGHAM Skills Centre



Argument mapping

But, what about more complex arguments?

UNIVERSITYOF Academic
BIRMINGHAM kil Cantre



A standard layout should be required for all
websites. A standard layout would save users
time because everyone would know exactly
where to go for the information they want. Also,
a standard layout would make it easier for
people to put up their own websites. This is
because a standard layout could be based on
one simple template and a layout based on one
simple template would make ‘do it yourself’
programmes easy to create and teach.
Designers wouldn’t have to spend as much time
coming up with their own layouts, either.

UNIVERSITYOF [
BIRMINGHAM Skills Centre



[(1)A standard layout should be required for all
websites]. [(2)A standard layout would save
users time] because [(3)everyone would know
exactly where to go for the information they
want]. Also, [(4)a standard layout would make it
easier for people to put up their own websites].
This is because [(5)a standard layout could be
based on one simple template] and [(6)a layout
based on one simple template would make ‘do it
yourself’ programmes easy to create and teach].
[(7)Designers wouldn’t have to spend as much
time coming up with their own layouts, either].

UNIVERSITYOF
BIRMINGHAM



(1) A standard layout should be required for all websites.
(2) A standard layout would save users time

(3) Everyone would know exactly where to go for the information they
want.

(4) A standard layout would make it easier for people to put up their
own websites

(5) A standard layout could be based on one simple template

(6) A layout based on one simple template would make ‘do it yourself’
programmes easy to create and teach.

(7) Designers wouldn’t have to spend as much time coming up with
their own layouts.

UNIVERSITYOF Academic
BIRMINGHAM kil Cantre



P(5) A standard layout could be based on one simple template.

P(6) A layout based on one simple template would make ‘do it
yourself’ programmes easy to create and teach.

P(7) Designers wouldn’t have to spend as much time coming up with
their own layouts.

IC (4) A standard layout would make it easier for people to put up their
own websites

P(3) Everyone would know exactly where to go for the information
they want.

IC(2) A standard layout would save users time.

C(1) A standard layout should be required for all websites.

UNIVERSITYOF /oo
BIRMINGHAM &t/



P(5) + P(6) P(7) P(3)

\//

IC(4) IC(2)

\/

c(1)

UNIVERSITYOF (i)
BIRMINGHAM "/



Argument mapping

TASK 2

* |n pairs, map the practice passages 5-7.

UNIVERSITYOF
BIRMINGHAM



Argument mapping

When you’ve mapped a source, what then?

* Check out the truth condition of the premises
— Are all the premises true?
— Can they be verified?
— Can you refute any of them?

These things can weaken the argument.

UNIVERSITYOF [
BIRMINGHAM Skills Centre



Argument mapping

When you’ve mapped a source, what then?

* Check out the logic condition of the argument
— Do the premises follow to their conclusions?
— Are any fallacies present?

These things can weaken the argument.

UNIVERSITYOF [
BIRMINGHAM Skills Centre



Argument mapping

How is this useful to you?

* Great for evaluating things you read
* Allows you to CRITICALLY ANALYSE sources

* Makes you more aware of your own
arguments

UNIVERSITYOF
BIRMINGHAM



Argument mapping

Mapping your own arguments for your essays

* Begin with a statement (your conclusion)

 What, from your research, backs-up this claim
(find premises)
 Map backwards to support your premises

This STRENGTHENS your argument

UNIVERSITYOF
BIRMINGHAM



Argument mapping

When writing an essay:

* Turn research notes into claims

* Draw conclusions from these claims

* Map out arguments

* Use these arguments as the start of paragraphs

e Use the conclusions drawn as INTERMEDIATE
CONCLUSIONS to your OVERALL CONCLUSION in
response to the question you have been set.

UNIVERSITYOF [
BIRMINGHAM Skills Centre



Argument mapping

Remember:

 Map your whole essay before typing it out.

* |f arguments are weak or unsupported,
rethink your intermediate conclusions.

* |f your intermediate conclusions change,
reconsider your overall conclusion in response
to the question.

UNIVERSITYOF [
BIRMINGHAM Skills Centre



Argument mapping

Online resources:

e http://austhink.com/reason/tutorials/

* http://austhink.com/critical/pages/areument mapping.ht
ml

* http://www.phil.cmu.edu/projects/areument mapping/

References:

 Morrow, D. & Weston, A., 2011. A Workbook for
Arguments. Indianapolis: Hackett

UNIVERSITYOF  /icgervc
BI RNI INGI-IAM Skills Centre
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http://austhink.com/reason/tutorials/
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http://austhink.com/critical/pages/argument_mapping.html
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« http://austhink.com/reason/tutorials/

» http://austhink.com/critical/pages/argument mapping.ht ml

« http://www.phil.cmu.edu/projects/argument mapping/
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e Morrowi D. & Weston, A., 2011 32@0:327’9?/9:32%909

39(})(5@9322(5. Indianapolis- Hackett

UNIVERSITYOF  /icgerve
BIRMINGHAM e


http://austhink.com/reason/tutorials/
http://austhink.com/critical/pages/argument_mapping.html
http://austhink.com/critical/pages/argument_mapping.html
http://www.phil.cmu.edu/projects/argument_mapping/

THESIS ARGUMENT MAP TEMPLATE

Research/Essay Question/Aims:

Argument:

Introduction

e Hook

e Context

e Gap

e Argument

e Signposting/outline

of key reasons for
the
argument/chapter
outline

Chapter/Section 1:

Title
Broad purpose:

Chapter/Section 2:
Title
Broad purpose

Chapter/Section 3:
Title
Broad purpose:

Chapter/Section 4:

Title
Broad purpose:

Section Section Section Section
| will argue: | will argue: | will argue: | will argue:
Section Section Section Section
| will argue: | will argue: | will argue: | will argue:
Section Section Section Section
| will argue: | will argue: | will argue: | will argue:

Conclusion

e Summary of argument
e Implications
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PROGRAM: INTERNATIONAL LAW

COURSE: INTRODUCTION TO ACADEMIC RESEARCH AND WRITING

This course will explore how to 'do research' and prepare an academic paper.

The topics include:

What is research and how to start

How to 'read' a research paper
Planning and writing a research paper
Ethical research practices

Presenting your research

Researching and writing - the next step

Assessment: Students must complete and submit all course assessment tasks to a satisfactory
standard to complete this course. Students will receive a non-graded PASS mark on successful
completion

The Extension Activities contain additional course material and teaching guides. The material
suitable for Masters level students

ASSESSMENT: It is recommended that the Extension Activities for Sessions 1-6 are graded as
SATISFACTORY or NOT SATISFACTORY/INCOMPLETE.

To complete the course a student must achieve a SATISFACTORY grade for 5 of 6 units.

Students can be given the opportunity to re-submit work

SESSION 1 — ACTIVITY Part A and Part B:

Purpose:
The purpose of this activity is to reinforce the steps of the research process and develop skills in

research writing critique.

Requirements:
PPT lecture notes from Session 1. This activity should come after the Session 1 lecture and quiz.

Reading and Session 1 Additional Course Material

Breakout activity:

PART A. 15-20 minutes —individual activity, then return to group discussion.

Reading: Neuman, G. ‘Questions of Indirect Discrimination on the Basis of Religion’. Harvard Human
Rights Journal 34(2), 2021.

Each student is given 15-20 minutes to read the article and additional course material and make
notes of the following:
e Whois the author
o Are they well known in their field?
o Does the article relate to their areas of specialization?



e |s this a reputable journal
o How do you know?
o Does ‘Harvard’ make it a good journal?
o Isit more trustworthy or more scholarly than other journals — why?
o Do we demonstrate bias in associating the best research with the best known
academic institutions?

This is followed by 15mins of group discussion

Teacher notes:

You may choose to have the students read the paper and Additional Course Material before
attending the discussion.

The aim of the discussion is to raise awareness of how we decide what is a reliable information
source. Students are encouraged to question our assumptions about academic reputation. In this
case the author and the journal ARE of high standing. However, we should not assume this is always
true.

PART B. 15-20 minutes group discussion with break-out session
Reading: Neuman, G. ‘Questions of Indirect Discrimination on the Basis of Religion’. Harvard Human
Rights Journal 34(2), 2021.
Discussion on the INTRODUCTION only
Teacher notes:
Students should focus only on the Introduction. Questions to ask:
e Do the opening 2 paragraphs clearly state the purpose of the article
e Does the last paragraph of the Introduction clearly outline the structure of the paper
e Do students understand what ‘indirect discrimination’ is from the examples given. Are the
examples too culturally specific?
Break-out groups or individual session: 5mins
e Ask students to consider other examples of indirect discrimination
e Consider if these are culturally specific or universal examples
e Return to group and discuss.

To close the session, it is good to remind everyone that all articles need to be scrutinized carefully. In
this case it is particularly important to consider how examples are used in papers to make sure that
the academic writing is relevant in broader contexts.

ASSESSMENT: It is recommended that the Extension Activities for Sessions 1-6 are graded as
SATISFACTORY or NOT SATISFACTORY/INCOMPLETE.

To complete the course a student must achieve a SATISFACTORY grade for 5 of 6 units.
Students can be given the opportunity to re-submit work
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Session 1 Activity: Additional Materials

All of the following information has been copied directly from the Harvard Law School website and
Harvard Human Rights Journal website:

https://hls.harvard.edu/faculty/directory/10619/Neuman

“Gerald L. Neuman is the J. Sinclair Armstrong Professor of International, Foreign, and Comparative
Law, and the Director of the Human Rights Program at HLS. He teaches human rights, constitutional
law, and immigration and nationality law. His current research focuses on international human rights
bodies, transnational dimensions of constitutionalism, and rights of foreign nationals. He is the
author of Strangers to the Constitution: Immigrants, Borders and Fundamental Law (Princeton
1996), and co-author of the casebook Human Rights (with Louis Henkin et al., Foundation Press).
Prior to joining HLS in 2006, he served on the faculties of the University of Pennsylvania Law School
(1984-1992) and Columbia Law School (1992-2006). From 2011 to 2014, he was a member of the
Human Rights Committee, the treaty body that monitors compliance with the International
Covenant on Civil and Political Rights.”

https://harvardhrj.com/

Since its foundation in 1988, the Harvard Human Rights Journal (“HHRJ” or “the Journal”) has
provided a forum for a diverse array of human rights scholarship authored by legal scholars,
practitioners, and law students. HHRJ intends to serve as the premier law student-edited legal
publication focused on human rights law and policy, publishing content in print and online. The
Journal aspires to publish content that sets the cutting edge of international human rights law, in
both international and domestic contexts, exploring novel arguments and issues that advance the
universal promise of human rights.

Recognized from the Cyrus Cylinder to the Universal Declaration of Human Rights, human rights are
those rights inherent to every human. Human rights are universal and inalienable, as well as
indivisible and interdependent. Human rights are rooted in equality and in freedom from
discrimination on the basis of ascribed characteristics. All stakeholders, from states to corporations,
must respect, protect, and fulfill the promise of human rights. Since the formation of the field in the
20th century, human rights law continues to grow and recognize a variety of fundamental rights. The
Journal is dedicated to the advancement of civil and political rights; economic, social, and cultural
rights; as well as people’s rights.

ARTICLE SUBMISSIONS:

The Harvard Human Rights Journal publishes an annual print issue containing original scholarly
works analyzing contemporary international or domestic human rights issues through the lens of
international human rights law.

Submission Guidelines


https://hls.harvard.edu/faculty/directory/10619/Neuman
https://harvardhrj.com/

e Subject Matter: Articles should address contemporary human rights issues using
international human rights law.

e Eligibility: Authors should be scholars or legal practitioners. Law students are not
eligible until immediately after graduation (incl. LLMs), though lawyers pursuing
advanced credentials are (i.e., SIDs).

e Length Limitations: We strongly prefer Article submissions that are between 15,000
and 25,000 words in total length, including text, footnotes, and appendices.

e Language: Although we recognize that human rights is an international field, we only
publish pieces in English.

e (itation Format: All assertions should be cited. We strongly prefer submissions that
use footnotes rather than endnotes and that comply with The Bluebook: A Uniform
System of Citation (21st ed. 2020).

Instructions: We ask for all Articles to be submitted in Microsoft Word format through Scholastica,
along with a CV or resume. Authors interested in a fee waiver should reach out
to support@scholasticahg.com.

Review Process: Submissions are reviewed and accepted year-round on a rolling basis. Due to the
volume of submissions we receive, we are unable to accommodate requests to confirm receipt or
respond to inquiries about the status of a submission. We kindly ask that authors not send emails
inquiring into the status of their submissions. If a submission is selected for publication, we will
contact the author directly.

STUDENT SUBMISSIONS:

The Harvard Human Rights Journal publishes three types of student writing in the annual print issue:
Notes, Comments, and Book Reviews.

Submission Guidelines

Subject Matter: All submissions should address contemporary human rights issues
using international human rights law.
O
= Notes should be similar to Articles in content and style.
=  Comments should give commentary on recent court
cases or legislative developments.
*= Book Reviews should discuss a recently released book.
e  Eligibility: Current law students (e.g., JDs, LLMs, SJDs) and recent graduates (must
have graduated within the past two years as of the submission date) are eligible.
e Length Limitations: We strongly prefer submissions within the following length
limitations, including text, footnotes, and appendices.
O
= Notes: 10,000-15,000 words.
=  Comments: 2,500-5,000 words.
=  Book Reviews: 1,000-2,500 words.
e Language: Although we recognize that human rights is an international field, we only
publish pieces in English.


https://harvard-hrj.scholasticahq.com/for-authors
http://support@scholasticahq.com/

e Citation Format: All assertions should be cited. We strongly prefer submissions that
use footnotes rather than endnotes and that comply with The Bluebook: A Uniform
System of Citation (21st ed. 2020).

Instructions: We ask that all student submissions be submitted via email and in Microsoft Word
format. Student submissions should be emailed as attachments

to Submissions.HHRJ@mail.law.harvard.edu, with “Student Submission — [Law School Name] — [Last
Name]” in the subject line, along with a CV or resume.

Review Process: Submissions are reviewed and accepted year-round on a rolling basis. Due to the
volume of submissions we receive, we are unable to accommodate requests to confirm receipt or
respond to inquiries about the status of a submission. We kindly ask that authors not send emails
inquiring into the status of their submissions. If a submission is selected for publication, we will
contact the author directly.

Editor-in-Chief
Omeed Alerasool

Executive Managing Editor
Cindy Wu

Executive Online Editor
Anoush Baghdassarian

Executive Submissions Editor
Stephanie Gullo


mailto:Submissions.HHRJ@mail.law.harvard.edu
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