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(S1) University Teaching Skills Trainer Guide

Module 1 — Session 9
Preparing a Subject Curriculum, Course evaluation, Q&A

Instructions for the trainer: welcome everyone to the
session.

In this session we will cover how to plan a subject
curriculum, prepare course evaluation surveys and then we
will have a Q&A session.

Instructions for the trainer: if people have submitted
guestions in advance thank them. For this session you need
to prepare some of your own Q&A — you can refer back to
any of the course content that you think people did not fully
understand. This is also the time to include some of your
own experiences and real-life examples of teaching.



(S2) Subject Curriculum

* In last session, we discussed the principles of
curriculum design.

* The principles of curriculum design can be applied
to a whole degree, a subject or major in a degree,
or a single course.

* In this session we will focus on designing a
curriculum for a subject.



(S3) Subject curriculum

* There are steﬁs you can take when planning a subject
curriculum. This helps you design the program of study.

e A subject curriculum is often called a major within a
Bachelors degree.

 When a student completes a subject curriculum, what
skills will they have gained? Will they get any
qualifications? Will completion give credit towards
further study?

* If ‘yes’, the course content and assessments must be of
the equivalent standards for the other qualification.

* These questions will help you plan your curriculum.



(S4) Subject Curriculum

* Now, we will work through a planning scenario.

* First, we assess the need for this subject course.
This is to make sure the course is viable that is,
there are enough students, and there is a demand

from students and employers.

* Instructions for the trainer: work through the list on
the slide.



(S5) Subject Curriculum

* In this example there are some assumptions. When
planning your own Subject Curriculum, you will
need to adjust it to fit with your own university
rules and regulation.

* Instructions for the trainer: read each point on the
slide. Ask if everyone understands the assumptions
for this scenario.



(S6) Subject Curriculum

* In this example we assume

e students have to complete first year subjects before
they can progress to later year subjects;

* On completion of all courses they will be awarded a
Graduate Diploma in Myanmar History; and

* On completion, a student can transfer to a degree
program and get credit for their studies — they have
completed a major for their degree.

* This seems simple, but then you must consider how
long a student can take to complete the diploma —

this is important as it will affect when you deliver
your courses.



(S7) Planning delivery

* Planning delivery of courses is not easy.

* We will go through the timing of the delivery of
courses for this example.

* Instructions for the trainer: go through the
assumptions on the slide.



(S8) Delivering the Curriculum

* First — can students complete the course in one
year? Often student DO want to complete a
program in one year.

* In this example you need to decide if students can
or cannot complete in one year. If you decide they
can complete in one year, then you must allow
students to take a later year subject in the first
semester. You may decide students need a pre-
requisite to enrol, such as high achievement in
history at school, or completion of a short course or
assignment before starting the program.



(S9) Selecting the Subject Courses

. geleco’lcing courses is difficult for any subject as the scope is usually very
road.

* In some cases, such as Myanmar, the curriculum is usually fixed and
does not depend on staff expertise.

* In many universities courses change as the staff change. First year
courses are usually more generic, and all staff can be expected to be
able to teach First Year level courses. For later year courses, academic
staff often develop their own courses based on their specialist expertise
BUT all courses must fit into the broad aims of the degree program.

* When selecting courses you must decide if courses will be constant or
can change based on staff expertise.

* Once this decision is made you can focus on the courses and their
content.

 Instructions for the trainer: read the slide
* (end Part 1)



(S10) Subject curriculum example

* In the next part, we will go through an example of a
subject curriculum.



(S11) Myanmar history example

* On this slide is a simple example of subjects that could be
part of a Myanmar history curriculum.

* Instructions for the trainer: work through the list and
discuss. The aim of the exercise is to distinguish between
first year skills that will be needed before the later year
subject can be successfully completed.

e Note to the trainer: you can change this example any time.

* In this example it is assumed that:
* You have a flexible curriculum
* You need to offer more than one first year course in each semester
* The first year courses must be pre-requisites for later year courses
* The topics for later year courses are both specific and more general



(S12) Sample study plan

* Here is a sample timetable with these courses.

* Instructions for the trainer: go through the slide.
Discuss how a student can complete in one year by
allowing students to study one second year subject

iIn Semester 1.

* If you do not think a student has the correct
prerequisites, could they study 4 subjects in
Semester 2? This is called over-loading and
sometimes students are given permission to do

this.



(S13) Sample study plan

* The previous study plan assumes all subjects are offered
every year. If you allow a student to comﬁlete the degree
over two years, you have to plan to run the right number of
courses to allow them to do this.

* In this example, we assume there is a fixed curriculum for
Myanmar history and the same courses are taught every
year, and must be taken in order.

* How can a student complete 6 courses and complete a
major which must include two Third Year subjects?

* Instructions for the trainer: ask the group for their opinion.

* Keeping to a rigid curriculum where Second and Third Year
subjects must be taken in order severely limits options for
part times study, and also locks you in to teaching the same
courses all of the time.



(S14) Flexible Study Options

* There is an international trend towards offering flexible
study options. This is good for both the student and staff.

* |t allows universities to be more agile, and manage staff
changes and update degree programs to align with current
demands.

* Flexible programs are good for students who have to take
leave for illness, or who might do an international exchange
—they may miss a semester but can slot back into a study
program. This is not possible if there is rigid progression
from first to second to third year.

* Instructions for the trainer: Ask for discussion and questions.
e (end Part 2)



(S15)

e Course evaluation forms and Q&A

* In this section we will discuss some examples of
course evaluation forms. Feedback, about course
content, delivery and the teacher help us to
evaluate our course materials and also give us
some understanding about what the students think
about our teachers.



(S16) Course Evaluation Surveys

* There are many different types of survey that can be
used to assess course content, and teacher
effectiveness.

* Why should we give students surveys? What is the
benefit of the feedback?

* Instructions for the trainer: Ask the group if they have
any experience with survey questionnaires. Have they
been helpful?

 Remember — surveys should be developed to get useful
feedback to help make improvements to course
delivery and content, and help student learning



(S17) Surveys

* Here is an example of a very simple questionnaire
to assess teacher performance. It is basic, but the
layout for grading is easy to understand and you
can write your own questions

* Instructions for the trainer: read some of the
examples on the slide. Ask the group if they have

any comments, or experience of using surveys, and
getting feedback



(S18) Course evaluation questions

* This information about course evaluation questions
is from University of California, Berkeley.

* There are many different categories of questions

* It may be appropriate for your organisation to have
some standard questions so you can compare
feedback across many different courses

* Instructions for the trainer: Discuss the mandatory
guestions — this is an example of questions that can
be used across all courses.



(S19) Use of Evaluation

* Doing surveys is only useful if we use the
information to improve our teaching and learning.

* The surveys need to target areas relevant for your
own courses — for example, if you are teaching
languages, you may have different technology
needs from a student studying history — the
guestions need to give you useful feedback

* Instructions for the trainer: read the list on the slide
and ask if there are any questions or comments



(S20) Q&A

* Last week you were asked to send questions or topics
that you would like to discuss further to the trainer, for

discussion this week.

* Instructions for the trainer: Jlou will have prepared
responses to the Q&A and discussion topics. You should
put the questions on a PPT slide for the group to read.
Allow up to 30 minutes for discussion. If you did not
receive any questions, you will need to prepare some
topics for discussion.

* Instructions for the trainer

* Put the questions or discussion topics on the participant slide.
Lead group discussion. If no questions received, bring your
own points for discussion or review



(S21) Some points for discussion

* Instructions for the trainer: on this slide are some
suggested discussion points and questions if
needed — you can change these at any time.



(S22) Course summary

* In this session we have looked a planning a subject
curriculum, and how this can align with study plans.

* Thank you for your contributions to the Q&A.

* In the final session we will be discussing student
feedback and reviewing the topics covered in the

course.

* You will also have the opportunity to discuss the
course assessment.

(end Session 9)



C )

5 5Bt
© 3 S BT
S cove’ 89570 mow¢Mo%°
& 682 ?mme@m o) mg
g «ha) g 83 0of-8.@

KONRAD
4 ADENAUER

a STIFTUNG



al.

)
S
¥e) 0—
G cm
et
oo E83.. 8
Y .@Lm m mp CMW
mﬁu & Gc@ muL 3
°(0 Q o&L O

GLO_ @mo c% %mo

9% °° O

3 83 § 0503 28 8
%OM%LQC m Cér%c

m mL&oes @-OCi5- (9



C CO C C
(S3) ooooo')qoooc )3P9$50063
* @QO%O%ODC@ 39cé] C ____.c
SR C@m}%%ﬁ%% eSS

’ 3086]

oo’) om%ﬁm@u
C o
W‘z;;ﬁ §”§§é s
Ilill) criie]as f@e QDI
gﬂ eg?’)l'r)bo C\) 30D ooaetdgs SOOI
. Cs

E,fsﬁ 2% %% E"‘L’CI 1 28npmclrplinpd

l%gigg P fpaiiobiot Bogepopt




780 @3 o_ocw
@ oc&m@wje ch
CML M NMOowﬂoo M..w WG%
m m w %%G O¢q mL
CCV) momwn_oocn%\'ml_ &S
8135 Ree-
00 G O m m wamw
S mqﬂmﬂmoeﬂ Q0
“dd5 4 QL3 ec&um SN
TR ES 86

a6 mamcm 3 & Mu&cmmlw
md @ m CCWC o) ?m

o / g CCO —!
m ML Gow@mu



C
cm oml

2l

Cm poo“@ o% Oml.
C” M\MM\CQ MWMIV(m W
d Q3LA Y o
m mLoo ﬂ@ I m
O%Qm.\cqooco nlo —

32 Q505
573 @ S8R So8-Ge

3 8

B3 8§ o7 &
mmm%@m% CW@%W
On\@ mn\@ce mOﬂMMO@L
QIGUQAG C "5 220
"C18e8 3°8~ 3’3 €12



2 .3
e ONL o mum _
%J eo m@ PR
8 % 4P i

o2 () g MCL S
bcn gl il s
Cmmmnn'_ml Cohw o mo

ooLuﬂm@

T i Tl ol
1A o- 9 = oo

LD T e
3 SR PR gL
NML 0o % mg GO&Q@W %o@o wow
C% mcoq_c&wmufm MOwo%LCm@MNmJ
anQ\C mCCJ ComOLwH mcmcwpm_
3 CHEes o 5k
oemwe © O, wam “Q

* cO OCO
U— e
&l



I
C

QY
@)
C

L

2
Y
C COOGaoOCOlI

C
C300
C
o200
©C O
Ur?
(%

op
@839
O? 30
0 ¢
J1059P




oK~ OC O es
mﬂmm (2286 8808 5 &
S8 553 € §35°e" 3000
v 0020 OO G /
cwwwcmqmmm@m : m Sl
. oS D 9
mwwLw T mcémmu%Jmcm e &

Gomﬂx_c cOCO QQC wC®OMUOAQIﬁI.o|Adqu%

RIS m&rm 303 73 OomLS
Seah mﬁwmmcmww%%%m
A ESE
536 6853 638588 &



(S9) ooooooqooocoo&r eﬂo
egrqIoges

. ﬁ?@? J(g (6)1303%)03? ao w&i @)q zﬂooel aooaoo&)n
. 2p)

@ngogﬁzp @?zum@ge c;?@;.j&gg@f %{&%’&? »epros

C: mc\eooqo
CD@&CDOOC

COPZacO G

(D(DG]-

' g@fﬁg &i&u@g@?%g SBIDE SRS o8
@m o LC JO SJ
° %L moocn@:‘g‘g}gmggéc COO?E{P?CC] (IL)@']

* Q)COD?S 606293’20909[3)75 %m%’/) 60(1909 00(9(7)() Il

. (330(: 0[3&[9 L

A me 8
3%;% (;wzm%p %ﬁw 3 ﬁg’;gfm 8
egf QRG220 PRIYD3) o

* CD%) avj=lessl~Tens, OﬁCD
e

f')

8o

L



C

(S10) I2030§0

e()@’)



(Y C

(S11) fﬁsm:)oec eo@o
. OQ@C g%jm@ g]@ C26oM
BOG’JOOQ)% @II EPQ?‘P 6]6]

'3;3%9; e gg@% g% gﬁ

cosaoe :%961@33 @:D&on
. 2 %C cvcs 32@909 am@m Q)Eweom 32950683

C
;D)C(?;J%ojfgl(éimw G(I)OGOO’J OOCC?O° COC)QS é OOO CII
@ CL ¢ il &? cO | ¢ aeg'? c CDJ 2
(DOOO@??@% @) @&(DQOCU)? OC)O)@(DOOOS?
ooc $605q$ CU3CLIVPOI . .
C C cC L C CcC C C C C
eépgnccg%j.s : CPESODCOHIQPITIRD
ofecbabgodopieqosl o N o o
G$IM0CISQICEISIQPEII0YMN 63IC2OPQPED oocql[g (L)ﬁ



mmmm 2 890w
® CmCCmoMUwu. O m m
& )
00 mm M%@w C%WH%@L
MM CJWO ame OWC/W_CQ
D= g m@wm@ _ 523
S Lol Tt
o %C Cé/ooomMmM mmO CO% OmLm
20 306 3-8, BUOsBLE S
63 88 88 B8 &
A I SR bl 2L R L
— O3 w 8 © m o cM@c&..@cMom

— Q) “E8 25 5092 8O o
N BE38a Sk mﬂ@dﬁ%
L Sl 3 C70-60D & 2-0-6 O @0



o C
- S (DS'B(De

CLCAVDL3D

IL

(S13) $OSOG

5 o
“q] &a
- @B
w CMW - onm mo
oOoO — omoU v o CédMlu
M.m m w oo C%I_ oml. m
eﬁhl. .\Wlo o oo m
(B8 L8 & E s
3mwé| 0G=R m road m&m
cO’§ Q C% cQ Gomw%m
mcmw%l ol SO 2,88
SLe 38 g 8 EEY
©® mu o 958, 3% %G Q33
2= B 5“3 og* 5
“QOQ M«ﬂu 2] vo— UN)o Oml.
Q we mw 3
C®C% % pa P mﬁ.\ “O oo o~
a-0-g 023 e 5 O 2685

mcmceco mﬂ% mamumw S omu.%uw
CMW'.W@OWLO@C%NH SECJW ﬂﬂm m

©O
@ 8 0Lo  Queeo
3 38303 cwdwmwl 55 3

S 3558 38 § LF 8 s
®)






gawé@mcmcieﬁ

@, pUmbye
5 DR

O _ oo
190 B30 o200
®g B

o 80 3 ARk
3 Q E 3 Qozr
0ou5R) & S°°g B
088 538 ¢
B0 % 00
§90°0 R £,B78.2
@owmau 590° L3
Sonct 2B 1806 B
cMomaC r:onmm ® O
€ T8 2805 °
cEE S S
COLES &ormCCC@mC%Im_
3 e 2 T8

g 828s, 83
m CO O@ GC@




 \

(S16) 3260:326|4

C C C
* 75&)0@320909 0 75@) %09%/9 ] X
* O3 8? CD@OOO‘) G&) G&o CgB’BGP&tPg('Y?

(S]OCC)LI??I &)C\)(’DGO OOC OOCO | 39(()05\?00

e G&)’)CGSO G& 00 II



(S17) eaggecggeﬁ% %qlcrgcs%m

L O o C O C
Gg1egiqaanlog(giomieam mqunaaag a¢
2908 03931_[00?30@ - QCOO?OO? 3’2%]?66810

C)OEBII




C

C

3’2?6)%“0

oo

0%

CO

(S18) 2O

o ° ° ﬁ
g

C
&
CO

4%

CDSOOO()/T

L

G
o 606§ IC

by

C

S
20

@QC)CDECII

5390500

O

59

C@%S@’J 6

C

(00



	Slide 1: (S1) University Teaching Skills Trainer Guide
	Slide 2: (S2) Subject Curriculum
	Slide 3: (S3) Subject curriculum
	Slide 4: (S4) Subject Curriculum
	Slide 5: (S5) Subject Curriculum
	Slide 6: (S6) Subject Curriculum
	Slide 7: (S7) Planning delivery
	Slide 8: (S8) Delivering the Curriculum
	Slide 9: (S9) Selecting the Subject Courses 
	Slide 10: (S10) Subject curriculum example
	Slide 11: (S11) Myanmar history example
	Slide 12: (S12) Sample study plan
	Slide 13: (S13) Sample study plan
	Slide 14: (S14) Flexible Study Options
	Slide 15: (S15)
	Slide 16: (S16) Course Evaluation Surveys
	Slide 17: (S17) Surveys
	Slide 18: (S18) Course evaluation questions
	Slide 19: (S19) Use of Evaluation
	Slide 20: (S20) Q&A
	Slide 21: (S21) Some points for discussion
	Slide 22: (S22) Course summary
	Slide 23: S(1) အဆင့်မြင့်ပညာဆိုင်ရာ သင်ကြားနည်းစွမ်းရည် မိတ်ဆက် သင်တန်းဆရာ လမ်းညွှန်  သင်ခန်းစာ ၉ ဘာသာရပ် သင်ရိုးညွှန်းတမ်း ပြင်ဆင်ခြင်း၊ အမေးအဖြေ 
	Slide 24: (S2) ဘာသာရပ်သင်ရိုးညွှန်းတမ်း
	Slide 25: (S3) ဘာသာရပ်သင်ရိုးညွှန်းတမ်း
	Slide 26: (S4) ဘာသာရပ်သင်ရိုးညွှန်းတမ်း
	Slide 27: (S5) ဘာသာရပ်သင်ရိုးညွှန်းတမ်း
	Slide 28: (S6) ဘာသာရပ်သင်ရိုးညွှန်းတမ်း
	Slide 29: (S7) သင်ခန်းစာပို့ချရန်စီစဉ်ခြင်း။
	Slide 30: (S8) သင်ရိုးညွှန်းတမ်းပို့ချခြင်း။
	Slide 31: (S9) ဘာသာရပ်သင်တန်းများကို ရွေးချယ်ခြင်း။
	Slide 32: (S10) ဘာသာရပ် သင်ရိုးညွှန်းတမ်း ဥပမာ
	Slide 33: (S11) မြန်မာ့သမိုင်းဥပမာ
	Slide 34: (S12) နမူနာလေ့လာမှုအစီအစဉ်
	Slide 35: (S13) နမူနာလေ့လာမှုအစီအစဉ်
	Slide 36: (S14) လိုက်လျောညီထွေရှိသော လေ့လာမှုဆိုင်ရာ ရွေးချယ်မှုများ
	Slide 37: (S15)
	Slide 38: (S16) အမေးအဖြေ
	Slide 39: (S17) ဆွေးနွေးရန် အချက်အချို့
	Slide 40: (S18) သင်တန်းအနှစ်ချုပ်

