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Subject Curriculum

* The principles of Curriculum Design can be applied
to:

* A degree program

* A subject eg Myanmar History, Anthropology, Legal
Studies, French Language

* A single course — the curriculum design focuses on
weekly lesson planning



Subject Curriculum

* How many courses will be in the subject curriculum?

* What qualifications will a student gain on completing
the subject curriculum?
* For example, can the student gain a certificate in this subject?

* Will completion give credit for another qualification?
* For example: would completion of a Myanmar History subject
curriculum count as credit for a Bachelor of Arts degree?

* The subject curriculum should meet the standards of
equivalent credit courses



Subject Curriculum

* Planning (example) ‘Myanmar History’ subject

 There is a need for this course — demand from students
and employers

* The subject will be of university standard and count as
credit towards a Bachelor degree

* There will be 6 ‘units’ or ‘courses’ in the curriculum

* On completion of the 6 courses students will earn a
graduate diploma

* This diploma will count towards a Bachelor degree



Subject Curriculum

* Assumptions for this example:

* The Bachelor degree requires students to complete 3
courses a semester (18 subjects over 3 years)

e Students must complete 6 first year courses and 12 later
year courses

e Students must complete a major in one subject — 2 first
year courses and 4 later year courses — to get a degree

* Students must complete a minor in one subject (2 first
year courses and 2 later year courses) — to get the
degree

* (You must know your Program Rules!)



Subject Curriculum

* Based on this scenario, the subject curriculum will
have:
2 first year level courses
* 4 |later year level courses (2" or 3 year)

* On completion, students will gain a graduate
diploma in Myanmar History, and the qualification
will count as a major, if they continue to study
towards a Bachelor degree.

* Decisions:
* In what order can students complete the subjects
* Over what time period can they complete the subject



Planning Delivery of the Curriculum

e Scenario: student can complete all courses in one
year of full time study

* How do you arrange the delivery of courses?

* Assume:
* First year courses must be taken first;

* Some later year courses must be taken in order, that is,
second year level, and third year level;

* Your university has two semesters a year; and
* A full-time student load is three subjects a semester.



Delivering the Curriculum

e Can students complete in one year?
. ]gan say ‘not possible’, must complete first year level courses
irst
e Can they then complete 4 later year courses in Semester 27?

* OR must they take two courses each semester, completing over
1.5years?

* Can say ‘possible’ — allow students to complete two first year
level and one second year level course in one semester

* Complete 3 subjects in each semester
* May ask students for pre-requisites before they enrol

* (If running a three semester academic year then
students can complete in one year — 2 First year subject
in 3e£r)1ester 1, and 2 later year subjects in Semesters 2
an



Selecting courses

* Assumption
* You are an academic expert in the field

* You will consult with colleagues teaching courses in the
subject

 Decisions

* What is the starting point for the subject?
* Do students have prior knowledge of Myanmar history?

* Do students have knowledge of essay writing and university level
research?

 What is the finishing point?
* What skills will students have — what are the Learning Outcomes?

(End of Part 1)



Curriculum Planning Example:
Myanmar History

(Part 2)




Myanmar History example

* First Year
* Introduction to Myanmar history — overview
* Introduction to Methodologies of history
* Other suggestions? History of Southeast Asia? Introduction to Asian history?

* Second Year
* Pyu and Bagan periods in Myanmar history
* Myanmar history: earliest times to end of the Bagan period (general)
* The Inwa period (14t — 19t centuries)
* Bagan and its place in the world (10t — 14th centuries) (more focussed)

* Third Year
* The role of Buddhism at the Mandalay Court
* Myanmar’s rulers and foreign engagement (more specialised)
* Myanmar under colonial rule (general)
* Myanmar since Independence (general)

* Re-claiming Myanmar’s history — a post-colonial perspective (focussed, requires
prior knowledge of methodologies)



Sample study plan

Semester 1
First Year Subjects

Introduction to Myanmar
History

Introduction to Asian
history

Semester 2
First Year subjects

History of Southeast Asia

Introduction to
Methodologies of history

Second Year subjects

Pyu and Bagan periods in
Myanmar history

Myanmar history: earliest
times to end of the Bagan
period

(general)

Second Year subjects

The Inwa period (14t —
19th centuries)

Bagan and its place in the
world (10th — 14th
centuries) (more focussed)

Third Year Subjects

Myanmar under colonial rule (general)
Myanmar since Independence (general)

Re-claiming Myanmar’s history — a post-
colonial perspective (focussed, requires
prior knowledge of methodologies)

Third Year Subjects

The role of Buddhism at the Mandalay
Court

Myanmar’s rulers and foreign
engagement (more specialised)



Sample Study Plan —fixed curriculum

Semester 1
First Year Subjects

Introduction to Myanmar
History

Semester 2
First Year subjects

Introduction to
Methodologies of history

Second Year subjects

Pyu and Bagan periods in
Myanmar history

Myanmar history: earliest
times to end of the Bagan
period

(general)

Second Year subjects

The Inwa period (14th —
19th centuries)

Bagan and its place in the
world (10th — 14th
centuries) (more focussed)

Third Year Subjects

Myanmar since Independence (general)
Re-claiming Myanmar’s history — a post-

colonial perspective (focussed, requires
prior knowledge of methodologies)

Third Year Subjects

The role of Buddhism at the Mandalay
Court

Myanmar’s rulers and foreign
engagement (more specialised)



Flexible Study Options

* International trend is to offer flexible study options

* There are many advantages, for example:
e Can change subjects depending on staff availability
e Can update subjects based on changing trends

e Students can have leave without having to wait a full
year before resuming studies

* Flexible programs require excellent staff planning

* Clear standards for levels of achievement must be
demonstrated, in line with Program, Subject and
Course Aims and Objectives, and Learning
Outcomes

(End of Part 2)



Course evaluation and Q&A

(Part 3)



Course Evaluation Surveys

e Course feedback

e Assesses effectiveness of a course and student
satisfaction with course content

* Teacher feedback

* Assesses student opinion of the teacher and
effectiveness of the teacher to support the course
content AND support student learning

e Surveys should be adapted for different subjects,
and modes of delivery

* See samples at : https://www.sampleforms.com/course-
evaluation-form.html



https://www.sampleforms.com/course-evaluation-form.html
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Teacher Evaluation by Students

Teacher’'s name: Your name:

The number rating stands for the following: 1 = rarely 2 = once in a while 3 = sometimes 4 = most of the
If it doesn't apply, leave it blank. Circle the answer that fits with your experience of this teacher for each

EXPLICIT CURRICULUM: et
How well does the teacher teach the core subject? Write th ey
1 Teacher is prepared for class. 1 [2 31415
2 | Teacher knows his/her subject. 1[2 31415
3 | Teacher is organized and neat. 112 ([3]4]5
Teacher plans class time and assignments that help students to
4 | problem solve and think critically. Teacher provides activitiesthat (1 |2 |3 |4 [ 5
make subject matter meaningful.
Teacher is flexible in accommodating for individual student
5 rsada 1 |2 |3 |45
Teacher is clear in giving directions and on explaining what is
6 : 123|415
expected on assignments and tests.
Teacher allows you to be active in the classroom learning
7 . 1 1203 |&E|5
environment.
8 | Teacher manages the time well. 11213 415
9 | Teacher returns homework in a timely manner. 112 |3[|4][5
10 g;aecher has clear classroom procedures so students don't waste 11l213lals
11 | Teacher grades fairly. 11213 |41[5
12 | | have learned a lot from this teacher about this subject. 112 |3[|4][5
Teacher gives me good feedback on homework and projects
13 : 1112|3415
so that | can improve.
14 | Teacher is creative in developing activities and lessons. 1 [2[3[]4]5
15 Ileacher encourages students to speak up and be active in the 11l213lals
ass.
IMPLICIT CURRICULUM: If you circ
How well does the teacher model the core values through how he/she behaves with students | Write why
and with other staff persons? Write the

Teacher follows through on what he/she says.

10 You can count on the teacher's word.

17 Teacher listens and understands students’ point of view; he/she 11213]als
may not agree, but students feel understood.

This example is for
use by senior school
students and can be
easily adapted for
university

ALWAYS allow
students to be
anonymous —
responses should be
sent to a central point
not connected
directly to the course
lecturer OR another
teacher. In both cases
identifying
information must be
removed, then the
results passed on to
the course teacher



1.

Course evaluation Questions

From UC Berkeley Centre for Teaching and Learning
https://teaching.berkeley.edu/course-evaluations-question-bank

Mandatory Questions

1. The instructor’s lectures, facilitation of classes, and/or office hours
and help sessions enhanced my learning. (“Learning” may include
gaining mastery of course content and new skills, exposure to new
methodologies’and modes of critical thinking, and extending the
ability to express oneself on the topics treated in the course.

2. The assignments were well designed to help me understand the
course material and gain a deeper perspective on the subject.

3. The instructor created an environment in which | could feel
included (for example, encouraged multiple voices/perspectives,
welcomed questions and critiques, responded to student feedback).

Categories
Instructor/GSI-Specific Question Themes

2.Course-Specific Question Themes
3.Student Self-Evaluation Questions
4.0pen-Ended Questions
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Use of Evaluation

* Evaluation is only useful if you plan to use it
* Track student satisfaction
* Assess teacher performance
* Improve quality of your courses
 Demonstrate improvement in survey results over time

Demonstrate feedback has been incorporated into the
course

Sharing course feedback can help improve outcomes —
we can learn from each other



Q&A

* Your opportunity to ask questions and discuss
topics with the group!



Some points for discussion

* How flexible should student study plans be?

* Should university rules be applied without
exception?

* Does it matter if students do not ‘like’ a teacher?
Why?

* What is your biggest challenge with online
teaching?



Summary

* Planning a subject curriculum

* Study plans and teaching cycles

* Course evaluation

* Q&A and Discussion

e Session 10: Student Feedback and Course Summary

(End of Session 9)
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