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Session 6
Assessment tools : marking rubrics and grades



(S2)Course assessments

* Welcome everyone. This session focusses on course
assessments. We will be discussing different types of
assessments, and how to grade students, with a focus
on marking rubrics.

* On this slide we see the usual process for course
assessment — we select the assessment types for a
course, decide what grade format we will use and
then how much each assessment item is worth

* But — grading can still be very subjective. In this
session we will also look at tools to help make
marking more objective, and minimise any bias in our
marking



(S3) Course Assessments

* Being objective in marking is increasingly
important, especially as students are expecting
more feedback and are much more aware of bias

* As teachers, we all try to be objective, but there are
many things that can affect our objective marking

* Instructions for the trainer: read the list on the
slide.



(S4) Course Assessments

* Instructions for the trainer: Ask the group if they
agree, or have other examples of factors that can
affect our marking. Allow up to 7 minutes for
discussion



(S5) Course Assessments

e Research has shown that some key things that
students want from their lecturers are onsistent,
clear, and concise feedback

e This also needs to be delivered on time, and all
course assessment guidelines should be made clear
at the beginning of the course. This allows the
student time to plan their workloads

* Another good practice is to give students some
feedback early in the course so they understand
what the expectations are.



(S6) Course Assessments

* Apart from teachers showing bias in marking, our choice of

assessment can also influence student behaviour

Continuous assessment is generally preferred as both
student and teacher can track the teaching and learning
process

But, some students will track their grades, not to do better,
but to do the least amount of work to pass a course. If they
know exactly what marks they have received for each
assessment task they can track their own progress. A way to
minimise this is to give students a grade range rather than
an exact mark for some assessments. You record an exact
grade in your gradebook but students won’t receive their
exact grades for all assessment items until the course is
complete

Instructions for the trainer: read the example on the slide



(S7) Course Assessments

* There is another reason you may choose to withhold exact
grades for some assessment items. If all of the class do very
well or badly on a test, this can also have an impact on final
grades. You have an opportunity to make some minor
adjustments to the grades across the entire cohort at the
end of semester.

* This is a type of scaling of grades and should only be used if
you think it necessary.

* Of course, if your assessments are quizzes then exact marks
are usually given. It is important that your types of
assessment are designed such that students can
demonstrate different levels of learning



(S8) Even distribution of grades

* A short note on the even distribution of grades. Some
universities expect to see a distribution of grades for a
subject. This may be a bell-curve distribution.

e This assumes that some students will fail, most will receive
credits and distinctions, some will receive a high distinction.
Do you think this is equitable? What if everyone in your
course receives an A grade?

* Instructions for the trainer: Ask the group for their
responses. Run the discussion for up to 5 minutes.

* If we agree that students should get the marks they earn,
then how do we defend our marking? How do we show that
our courses are rigorous and we are not ‘easy’ or ‘hard’
markers? We will discuss in the next part.



(S9) Marking rubrics

* We will look at marking rubrics as a way of helping
us grade, and also provide consistent and
meaningful feedback for students



(S10) Marking rubrics

* Marking rubrics have become popular across universities.

* They are useful for setting a standards-based assessment
that can be applied across subjects. This helps to maintain
consistency for academics, and gain credibility with
students.

* For example, how many times have we heard some
academics are harder markers than others? Or some
subjects are harder to pass than others? Marking rubrics can
assist is removing this type of bias.

* As noted on the slide, marking rubrics are very helpful when
marking is shared between teachers. This can happen with
large courses. It helps the course convenor to check the
marking between teachers to ensure consistency.



(S11) Rubrics

* A rubric is a matrix that matches assessment
criteria with expected skills for each grade level.

* Rubrics can be used for all types of assessment
tasks.

* Instructions for the trainer: read the list of
examples on the slide.

* They should be given to students when you explain
the task to them, or preferably, make them
available with your course guide.



(S12) Designing a marking rubric

* A marking rubric is made up of 3 elements
* The set of criteria that you are wanting to assess
 The grade levels, such as A, B, C

* A description of the elements required for each grade level,
for each criteria

* There will be some similarities for criteria and
descriptors across all courses, for example, marking
rubrics for essays. In a university it would be expected
that all essays would be marked against similar criteria
and standards, though all rubrics should be adapted to
address specific learning outcomes and core subject
material.



(S13) Designing a Marking Rubric

* So, how do you design a marking rubric?

* Using an essay as the assessment item, the first step is to
confirm what you are wanting to assess — you can refer back to
the learning outcomes.

* These criteria should align with the assessment task. For
example, if you set an essay topic such as ‘Non-recyclable
plastic must be banned. Discuss.” then you will probably want
to assess their ability to develop arguments for and against the
essay topic, and support the arguments with good research - 2
criteria would be ‘Argument’ and ‘Research’.

* Sometimes it can be helpful to get students to help design
marking rubrics — this is a good way to check everyone
understands what all of the criteria and standards are. If you
choose a peer assessment task for the class then this is a good
opé)qrtunity to engage students with developing a marking
rubric.



(S14) Designing a Marking Rubric

* Some of the common criteria for essay marking
rubrics is shown on the slide.

* Instructions for the trainer: read the slide.

* We will now look at some examples in the next part
of the session.

e This is the end of Part 2.



(S15) Marking Rubrics (part 3)

* A reminder that marking rubrics do need adapting
for your own course and your course learning
outcomes.

* And rubrics can be used for all assessment types.



(S16) Designing marking rubrics

* The first thing to remember when designing a rubric is to KEEP
IT SIMPLE — make the criteria and the skill level for each
criteria as clear and concise as you can.

* Also, make them easily changeable — you don’t need to
develop a new one for every course. A word doc or excel
spreadsheet is the easiest way to setup the rubric.

» Keep a library of your rubrics — you can re-use and adapt for
different assessment types.

» Share course rubrics with your colleagues — this is very helpful
for new staff to understand the expectations of student
achievement at different grade levels.

* You have been given some sample rubrics as word documents
so you can edit for your own courses.



(S17) Example: Essay marking rubric

* This ils ?n example of an essay marking rubric and yes, it is not so
simple!

* However, it is useful for showing you different types of Criteria —
in this example the criteria are very detailed. The teacher has
made it clear that there is a strong emphasis on the development
of an argument and students must pay attention to their writing
style, accuracy in grammar and presentation, and their
referencing.

* This teacher has only three grading categories — Excellent —
Adequate — Needs work.

* Instructions for the trainer: go through the criteria and some, not
all of the standards for the grades.

* This rubric might be useful for feedback ear(lj/ in a course -
students get detailed feedback and a clear idea of expectations.



(S18) Example: Essay marking rubric

* In this example, there are 5 grading levels, and 5 criteria.

* The grading levels draw on Bloom’s taxonomy for levels of
learning that we reviewed in Session 2.

e Let’s look at some of the criteria and levels.

* Instructions for the trainer: review the ‘analysis (body of paper)
column against the grading levels. Ask for some comments.

* This example places emphasis on research AND essay structure
and argument. There is still some subjective decisions for the
marker to make and in this case the teacher has to be relied upon
to know the subject well, and to know what research materials
should be available to the student.

* The most objective criteria is the format criterion — this should be
easy to grade BUT students should also have very clear
instructions about the assessment requirements so that they can
follow the rubric.



(S19) Example: In-class Presentation rubric

* Here is an example of an in-class presentation rubric. In this
example, a score out of 100 is given for each category — this
lets the student know what areas are the most important for
this assessment.

* For this course, the teacher has made it clear that the delivery
and presentation of the paper is as important as the content.
There is a focus on making students aware of HOW they
present — good PPT slides, clear sFeaking, good engagement
with the group. Time keeping is also important.

* In your own courses, a focus on the delivery may not be so
important, and you can change the criteria — for example, you
may not have a question time and that criterion can be left
out.

* Instructions for the trainer: Are there any questions about this
rubric? Has anyone in the group used a rubric for
presentations? Have a short group discussion.



(S20) Example: Marking rubric for a reflective journal

* This last example is a marking rubric for a reflective journal
— as this is an assessment task for the course, it should have
been given to you at the beginning of the course! BUT, you
are not being graded and your submission will be seen as
satisfactory or not satisfactory.

e Let’s take a moment to look at this, with a focus on the
criteria.

* Instructions for the trainer: read the list of criteria, and
discuss with the group some of the grading standards.

* Again, a note here about the objective and subjective nature
0 markin%. We cannot completely remove subjective
elements but we can minimise them. It is also a skill that
usually improves with experience and more experienced
educators are encouraged to mentor teachers with less
teaching experience.



(S21) Other forms of feedback

* Not all assessment asks need a rubric.

* Students still need some form of constructive feedback and
some examples will be given in the next session.

* Sometimes feedback will be in the form of a non-graded task.
This can be useful early in a course and might be like a short
Practice exam. Again, the purpose will be to make students

amiliar with the type of exam they may expect, if you set
exams.

* Short questions and answers help both you and the student
track progress early in the semester, and can be ungraded.

* Peer assessment may be useful depending on the type of
course you are teaching, but it is difficult to male peer
assessmentfpart of a final grade. However, it may be a useful
experience for students to see what it is like to mark papers —
they may gain some appreciation of how demanding it is!



(S22) Summary Session 6

* In Summary, in this session we have looking at how
we develop course assessment, and we focussed on
marking rubrics as a tool for assessment.

* Next session we will move on to the topic of
supervising students. There is some pre-reading for
the next session.
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