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* Instructions for the trainer: welcome everyone to
the session. Today, in Part 1 we will talk about
student learning and the student-teacher
relationship

* Instructions for the trainer: read the slide. Ask the
group if they want to share what they think a good
or bad student-teacher relationship is. Allow up to
5 minutes



(S3) Student-Teacher relationships

* We can develop good teaching skills, but we must
also think about how students learn. And each
student is different. If we agree that the student-
teacher relationship is important for effective
learning, then how do we develop a good student
relationship?

* Here are some suggestions to help students learn and
develop a good student-teacher relationship.

* Instructions for the trainer: Read the slide, pausing
after each point. Ask the group for any comments —
do they agree with these points or disagree. Do they
have any other suggestions?



(S4) Factors affecting student learning

* With all classes we need to consider factors that might
affect student learning.

* Three key factors are prior knowledge, motivation and
the student’s personal situation.

* Instructions for the trainer: read the slide. Ask the
group to give some examples that they may have
experienced. Given the current teaching and learning
environment, what are some of the major issues that
students, and teachers, face?

* For example — internet access, moving from place to place,
safety issues, private place to study.

* Allow up to 6 minutes for discussion



(S5) Deep and Surface learning

* Instructions for the trainer: read out the following
sentences:

e The theories we looked at in Session 1 focus on how
teachers deliver material and facilitate learning. But what
about the students?

How do we decide what is the best teaching style for each group
of students?

Every student is different. It is good to be aware of the difference
bhetwlegn deep and surface learning, which you see explained on
this slide.

Deep learning is essential for de_\/e[oFing %ood research skills and
advancing to the net level in a discipline, but not all students
have the same goals

The challenge is how to manage this in a classroom.

There is no simple answer. A good place to start is by asking
students ‘why are they enrolled in this course?’



(S6) Student-Teacher Relationship

* This slide lists some of the things that students say
they want from teachers

* Instructions for the trainer: Read the slide. Ask the
group — what do they think? Should students
expect all of this from teachers? If you have your
own experience of successful and unsuccessful
teacher-student relationships, share this and ask
the group to share.

* End discussion and summarise the key points
* (end of Part 1)



(S7)Part 2 Course and Subject Design

* So far we have discussed some learning and
teaching methodologies, and student needs. With
this information we now move to course and
subject design



(S8) Course and Subject Design

* To design an effective teaching course there are
some guidelines that can be used

* Instructions for the trainer : read through the list on
the slide



(S9) Course and Subject design

* There are many things to consider when designing
a hew course

* Instructions for the trainer: read the list on the
slide. Ask the group if they have any questions or
comments, or if they have anything to add to this
list.



(S10) Course and Subject design

We will go through an example of planning

The first step is to think about the purpose of the course and
write the learning outcomes. These should also consider
how the course fits into the broader curriculum

* Next, consider course content to support the learning
outcomes

* How will the course be delivered — all online, some online,
some individual learning activities?

 What teaching method will you use? Think back to the
methodologies we discussed in Session 1.

 What assessment tasks will you choose?
* How will students give you feedback?



(S11) Aims, Objectives, Outcomes

* It is very helpful to write down the Aims, Objectives
and Outcomes — all mean different things

* Instructions for the trainer: read the slide content



(S12) Where to start

* Let us now breakdown all of the components
* Instructions for the trainer: read the slide



(S13) Course titles

* Choosing a course title might seem trivial but it can play an important
role in attracting students

* Sometimes course titles are self-explanatory, like the example seem in
point 1 on the slide

* You should always try to give some indication of the topic in the title.
The example given is an example of a title that does not say much ‘From
Innovation to Impact: creating a roadmap from opportunity to action’

 Instructions for the trainer: ask the group what they think the title
means — short discussion

* Itis a course run at an Australian university and according to the
website, | quote the first sentence ‘ This topic aims to develop students’
propensity to act as informed decision makers and engage in agile
business planning...”. Do you think students looking for a business
course would find the course title appealing?

* A small point —try to choose a title that can have a short form, like the
example given. It is very useful for administration to be able to shorten
the name



(S14) Course description

* When writing a course description there are some
points to remember.

* Instructions for the trainer: read the slide and talk
about each point.

* You have been provided with some examples of
course descriptions and learning outcomes and
they can serve as a guide for writing your own.

* This is the end of Part 2



(S15) Learning Outcomes

* The final part of this session covers the writing of
learning outcomes



(S16) Learning Outcomes

* In modern- day universities, learning outcomes are
essential for communicating not what students will
learn, but what skills and knowledge they will have
acquired after successfully completing a course

* Instructions for the trainer: read the slide



(S17) Learning Outcomes

* Writing learning outcomes can be difficult. They
need to be clear and concise

* Around 5 is enough for each course

* When writing learning outcomes it can be useful to
consider Bloom’s taxonomy.

* The slide shows the different levels of learning

* Instructions for the trainer: read the different levels
of learning



(S18) Bloom’s taxonomy

* On this slide is a diagram of Bloom’s taxonomy and
makes the different levels of learning clear

* These can also be connected to the types of teaching
methods discussed in Session 1

* When writing learning outcomes they should try to be
progressive — for example, students will gain some
facts, then understand what they mean, and apply
them to situations

* The complexity of learning outcomes will depend on
the level of the course — first year students may only
get to the ‘apply’ level. Graduate students may get to

the ‘create’ level



(S19) Writing Learning Outcomes

* Writing learning outcomes can be difficult.

* It is recommended you use ‘active verbs’ and an example
is given on the slide

* This example is also ‘progressive’, taking you from
memorising facts through to the describe and apply level,
as outlined in Bloom’s taxonomy

* Instructions for the trainer: read the example on the slide

* You have been given some examples of learning
outcomes on the course handout for your reference.



(S20) Benefits of Learning Outcomes

* Sometimes we might question the benefits of
having learning outcomes but there are very good
benefits

e Instructions for the trainer: read the slide

e Links to some information about how to write
learning outcomes is given on the last slide



(S21) Course structure

* Once the course description and learning outcomes
are complete, we can move to developing the
course structure

* Here are some ideas to consider when developing
the course structure

* Instructions for the trainer: talk through the points
on the slide



(S22) Course structure — online learning

* Most of us will be developing courses to deliver
online

* There are some challenges for students when
learning online that we must consider and some of
these are shown on the slide.

* Instructions for the trainer: read the slide

* We will discuss how to develop teaching online in the
next sessions

* Are there any questions or comments?
e This is the end of Session 2
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