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Introduction

This contains Train-the-Trainer ("TTT") materials aimed at equipping teacher trainers to train other teachers
with the skills to teach these courses at the university level. It is suitable for educators seeking to run teacher
training sessions.

The materials include video recordings of the TTT workshops conducted, as well as the requisite slides,
readings, notes, and activity materials.

An electronic device will be required to access the course materials.

Course Title: University Teaching Skills

Mode of delivery: Online

Course Last Updated on: 15 May 2023

Course Description:

This course aims to provide university teachers with knowledge of contemporary issues related to teaching
at the university level. It is suitable for people new to university teaching, and for experienced teachers.
Specifically, this course allows participating teachers to critically reflect on their own teaching practices and
to further develop their skills in making informed decisions about forms of course delivery, designing course
assessment schemes and delivering course materials based on student needs.

This course consists of ten 1.5-hour sessions. Each session is divided into three 30-minute sessions and is
delivered through a mix of asynchronous and synchronous learning activities.

An electronic device will be required to access the course materials. Participants are expected to complete
the assigned readings for each session before class.

Learning Outcomes:

e Upon completion of this course, participants will be able to:
e Prepare a course outline;

e Discuss the place of courses within a curriculum;

e Identify and discuss different types of teaching methods;

e Adapt and adjust course delivery to suit student needs; and
e Undertake self-directed feedback on teaching performance.

Required Texts:

1. Fox, Dennis. “Personal Theories of Teaching.” Studies in Higher Education 8, no. 2 (1983): 151-63;
Theories of Teaching and Learning revised.pdf - source unknown?

Centre for Learning and Teaching, Edith Cowan University. Writing Learning Outcomes, 2018;
Popenici, Stephen, and Victoria Millar. Writing Learning Outcomes: A Practical Guide for Academics,
2015;

PwnN



5. Riley, Tasha, Troy Meston, Julie Ballangarry, Brittany McCormack, and Samantha Low-Choy. “From
Yarning Circles to Zoom: Navigating Sensitive Issues within Indigenous Education in an Online
Space.” International Journal of Inclusive Education, 2022, 1-16;

6. Panti¢, Natasa, and Lani Florian. “Developing Teachers as Agents of Inclusion and Social Justice.”
Education Inquiry 6, no. 3 (2015);

7. Whateley, Greg. “What Is Meant by ‘Hybrid’ Delivery and How Does It Work in Higher Education?”
Campus Review (blog), July 2021;

8. James Cook University. Developing Assessment Rubrics: Guidelines for JCU Subject Coordinators;

9. Rep. The Rough Guide to Guide to Curriculum Design: Course Development at Birmingham City
University 4. Vol. 4, 2019; and

10. Zunic, Lejla, and Doncho Donev. “Bologna Model of Medical Education - Utopia or Reality.” Materia
Socio Medica 28, no. 4 (2016): 316.

Assessment Tasks:

Task Linked Learning Outcome(s)

1. Course Outline or Lesson Plan 1

2. Reflective Journal 2,3,4,5




Class Schedule:

Session 1 : Introduction to University Teaching Skills and
Approaches to Learning and Teaching

Session 1 provides participating teachers with an overview of the course and, as a starting point, an
opportunity to critically reflect on the role and the responsibilities of a teacher. It also introduces
participants to the foundational theories of teaching and the various teaching methods and approaches.

Session 1 consists of three 30-minute interactive lectures. Participants are expected to complete the
assigned readings before class and to actively participate in all of the discussions held during the lectures.

Required Readings:

1. Fox, Dennis. “Personal Theories of Teaching.” Studies in Higher Education 8, no. 2 (1983): 151-63;
and
2. Theories of Teaching and Learning revised.pdf - source unknown?

Lecture Topics:

e Introduction to the course (course outline and assessments);

e University teaching: personal skills;

e Roles and responsibilities of a teacher; and

e Foundational teaching methods and approaches, including the transfer theory, shaping theory,
building theory, travelling theory and growing theory.

Assessment Task:

e Reflective Journal

Additional Resources:

e Lecture notes; and
e Instructions on writing reflective journal entries

Materials

1. Session 1, Part 1 PPT (Link: )
2. Session 1, Part 2 PPT (Link: )

3. Session 1 Record Video (Link: https://kantkawtaw-library.org/kkt/detailvideo.php?id=55)




Session 2 - Student-teacher Relationships and Course/Subject
Design (Part 1)

Session 2 explores the relationship between students and teachers and discusses its implications on a
teacher’s teaching methods and approaches. It also provides participants with an opportunity to critically
reflect on the preliminary stages of course design and the benefits of structuring a course based on course
learning outcomes.

Session 2 consists of three 30-minute interactive lectures. Participants are expected to complete the
assigned readings before class and to actively participate in all of the discussions held during the lectures.

Required Readings:

1. Centre for Learning and Teaching, Edith Cowan University. Writing Learning Outcomes, 2018; and
2. Popenici, Stephen, and Victoria Millar. Writing Learning Outcomes: A Practical Guide for Academics,
2015.

Lecture Topics:

e Student-teacher relationships;

e Teaching methods and approaches;
e Course and subject design;

e Aims, objectives and outcomes; and
e Learning outcomes.

Assessment Task:

e Reflective Journal

Additional Resources:

e Lecture notes

Session 3 - Student-teacher Relationships and Course/Subject
Design (Part ll)

Session 3 provides participants with a comprehensive guide to lesson planning and discusses the ways in
which teachers can connect with their students, both in in-person and online settings. Importantly, it
prompts participants to critically reflect on the notion of ‘Inclusion’ in education and to discuss different
inclusive teaching practices.



Session 3 consists of three 30-minute interactive lectures. Participants are expected to complete the
assigned readings before class and to actively participate in all of the discussions held during the lectures.

Required Readings:

1. Popenici, Stephen, and Victoria Millar. Writing Learning Outcomes: A Practical Guide for Academics,
2015;

2. Riley, Tasha, Troy Meston, Julie Ballangarry, Brittany McCormack, and Samantha Low-Choy. “From
Yarning Circles to Zoom: Navigating Sensitive Issues within Indigenous Education in an Online
Space.” International Journal of Inclusive Education, 2022, 1-16; and

3. Panti¢, Natasa, and Lani Florian. “Developing Teachers as Agents of Inclusion and Social Justice.”
Education Inquiry 6, no. 3 (2015).

Lecture Topics:

e Lesson planning;

e Body of a lesson;

e Connecting with students;
e Inclusion in education; and
e Inclusive teaching practices.

Assessment Task:

e Reflective Journal

Additional Resources:

e |ecture notes; and
e Lesson plan templates

Session 4 - Classroom Skills - How to Engage with Students

Session 4 discusses the ways in which online learning has forced us to re-think the traditional ways of
teaching and the various teaching techniques to facilitate online learning. It also invites participants to
reflect on the ways in which teachers can keep students engaged throughout their online sessions.

Session 4 consists of three 30-minute interactive lectures. Participants are expected to complete the
assigned readings before class and to actively participate in all of the discussions held during the lectures.

10



Required Reading:

Whateley, Greg. “What Is Meant by ‘Hybrid’ Delivery and How Does It Work in Higher Education?” Campus
Review (blog), July 2021.

Lecture Topics:

e Online learning;

e Pre-recorded lectures;

e Online teaching needs;

e Modes of delivery; and

e Maintaining student motivation.

Assessment Task:

e Reflective Journal

Additional Resources:

e lecture notes;
e Example course guide; and
e Example study notes.

Session 5 - Assessment Tools - Quizzes, Essays and More

Session 5 explores the various types of assessment tools and invites participants to reflect on the rationales
for prescribing any means of assessment. Specifically, it focuses on quizzes and essays as the two
predominant types of assessment in tertiary education.

Session 5 consists of three 30-minute interactive lectures. Participants are expected to complete the
assigned readings before class and to actively participate in all of the discussions held during the lectures.

Required Reading:
NIL

Lecture Topics:

e Introduction to assessment tools;
e Assessment types;
e Reasons for prescribing any specific type of assessment;

11



e Basic mechanics of an assessment;
e (Quizzes; and
e Essays.

Assessment Task:

e Reflective Journal

Additional Resources:

e Lecture notes

Session 6 - Course Assessment and Feedback

Session 6 encourages participants to consider the nature, logistics and effectiveness of course assessments
under a structural framework. It also focuses on the use and design of marking rubrics as a specific form of
feedback.

Session 6 consists of three 30-minute interactive lectures. Participants are expected to complete the
assigned readings before class and to actively participate in all of the discussions held during the lectures.

Required Reading:

1. James Cook University. Developing Assessment Rubrics: Guidelines for JCU Subject Coordinators;
and

2. College of Literature, Science and the Arts, University of Michigan. Sample Essay Grading Rubric.
Available at https://Isa.umich.edu/content/dam/sweetland-assets/sweetland-
documents/teachingresources/GivingFeedbackonStudentWriting/Sample EssayGradingRubric.pdf .

Lecture Topics:

e Course assessment;

e Even distribution of grades and benchmarking;
e Marking rubrics; and

e Any other forms of feedback.

Assessment Task:

e Reflective Journal

12


https://lsa.umich.edu/content/dam/sweetland-assets/sweetland-documents/teachingresources/GivingFeedbackonStudentWriting/Sample_EssayGradingRubric.pdf
https://lsa.umich.edu/content/dam/sweetland-assets/sweetland-documents/teachingresources/GivingFeedbackonStudentWriting/Sample_EssayGradingRubric.pdf

Additional Resources:

e Lecture notes;

e Example marking rubric for a reflective journal;
e Example marking rubric for presentations;

e Example marking rubrics for essays; and

e Example marking rubric for written assignments.

Session 7 - Supervising Students

Session 7 explores the different aspects of a student-supervisor relationship in academia. It also discusses
the use of expectations questionnaire in establishing the foundation and the parameters of the relationship

Session 7 consists of three 30-minute interactive lectures. Participants are expected to complete the
assigned readings before class and to actively participate in all of the discussions held during the lectures.

Required Reading:
NIL

Lecture Topics:

e Good qualities in a student and a supervisor;
e Expectations questionnaire;

e Supervision and mentoring; and

e Supervisor-student relationship

Assessment Task:

e Reflective Journal

Additional Resources:

e |ecture notes;

e Example expectations questionnaire;
e Example supervision agreement; and
e Example supervisory agreement.

13



Session 8 - Principles of Curriculum Design and Review

Session 8 focuses on the principles of curriculum design and review and prompts participants to critically
reflect on the purpose and effectiveness of having a well-designed curriculum. It also surveys the different
models of curriculum design and follows up with an overview of curriculum review.

Session 8 consists of three 30-minute interactive lectures. Participants are expected to complete the
assigned readings before class and to actively participate in all of the discussions held during the lectures.

Required Reading:

1. Rep. The Rough Guide to Guide to Curriculum Design: Course Development at Birmingham City
University 4. Vol. 4, 2019; and

2. Zunic, Lejla, and Doncho Donev. “Bologna Model of Medical Education - Utopia or Reality.” Materia
Socio Medica 28, no. 4 (2016): 316.

Lecture Topics:

e Good qualities in a student and a supervisor;
e Expectations questionnaire;

e Supervision and mentoring; and

e Supervisor-student relationship

Assessment Task:

e Reflective Journal

Additional Resources:

e |ecture notes;
e Example study plans; and
e Example curriculum map.

Session 9 - Preparing a Subject Curriculum, Course Evaluation; Q&A

Session 9 allows participants to explore the application, practicality and implication of curriculum design. A
specific subject example is used to illustrate the variety of study plans and teaching styles available for
participants to prescribe within a fixed curriculum. This session introduces forms of course evaluation and
feedback using examples.

Session 9 consists of two 30-minute interactive lectures and one 30-minute Question and Answers session.
Participants are expected to complete the assigned readings before class and to actively participate in all of
the discussions held during the lectures.

14



Required Reading:
NIL

Lecture Topics:

e Subject curriculum;

e Curriculum delivery;

e  Curriculum planning example;

e  Fixed curriculum and flexible study options;
e Course and teacher evaluation and feedback
e Questions and Answers.

Assessment Task:

e Reflective Journal

Additional Resources:

e Lecture notes;
e Example evaluation form; and
e Example course evaluations question bank.

Session 10 - Course Review and In-class Quiz

Session 10 concludes the course by reviewing the key concepts and important topics covered in the previous
sessions. It also allows participants to consolidate what they have learnt through an in-class quiz.

Session 10 consists of two 30-minute interactive lectures, a 15 minutes in-class quiz and final discussion
Participants are expected to complete the assigned readings before class and to actively participate in all of
the discussions held during the lectures.

Required Reading:
NIL

Lecture Topics:

e Theories of learning;

e Student-teacher relationships;
e Course and subject design;

e Learning outcomes;

15



e Lesson planning;

e Student engagement and inclusive teaching practices;
e Course assessments;

e Supervising students; and

e  Curriculum design.

Assessment Task:

e In-class Quiz; and
e Reflective Journal

Additional Resources:

e Lecture notes

16
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Introduction To University Teaching Skills Course Feedback

May/June 2023

Thank you for participating in the Introduction to University teaching Skills course. This is a new course and is

the first time we have delivered the training.

Your responses to the items in this questionnaire will help us to evaluate the course content, assessment,

course delivery and access to course materials.

Circle your response to the following items using a scale of 1 to 5.
1 = strongly disagree

2 = disagree

3 = neither agree or disagree
4 = agree

5 = strongly agree

N/A = not applicable

Circle the appropriate letter below

1. Theinstructor clearly presented the skills to be learned 112 |3 |4 |5 |NA
The instructor effectively presented concepts and techniques 1 (2 |3 |4 |5 |N/A
The instructor presented content in an organized manner 1 (2 |3 |4 |5 |N/A
The instructor created an environment in which | could feel included 1|12 |3 |4 |5 |NA
The instructor’s delivery of course material helped my learning 112 |3 |4 |5 |NA
The course readings and materials were useful 112 |3 |4 |5 |NA
The course objectives are clear 1 12 |3 |4 |5 [NA
The course content aligns with the Learning Outcomes 1 (2 |3 |4 |5 |N/A
The course content was presented in a logical sequence 1 (2 |3 |4 |5 |N/A
The topics covered were very useful 1 (2 |3 |4 |5 |N/A
The course assessment is appropriate 112 |3 |3 |3 |NA
The course improved my understanding of teaching and learning 112 |3 |4 |5 |NA
| learned a lot in the course 1 12 |3 |4 |5 [NA
The course will help me improve my teaching 1 (2 |3 |4 |5 |N/A
The course has given me more teaching skills 1 (2 |3 |4 |5 |N/A
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Other comments:

The next section is about how the course is delivered. You can also write comments

The length of each session, 1.5 hours, was too long 1

Comments:

The number of sessions, 10, is just right 1

Comments:

| could access the course easily using the link provided 1

Comments:

The arrangement of the course materials on the website was easy to follow 1

Comments:

| will be able to use these course materials and videos to help other teachers 1 N/A
Comments:
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Final Comments: the course is designed to enable the trainer to deliver the course to the participants. We
would like your feedback on ways the course can be improved. If there are other topics you would like

included please let us know.

The course materials — except for the journal articles — will be translated into Myanmar language. Do you
think you will use the course materials to help train teachers?

It there is anything else you would like to say about the course please let us know

Comments:

Return the questionnaire to charlotte.galloway@gmail.com
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